There is considerable oral and written comment, both in general higher education and in the sciences (1) on defining and assessing program outcomes. This interest has taken new meaning in pharmaceutical education, where curricular reform, new methods of teaching, and performance-based outcome are being advocated (2, 3) . When these new standards were used, our past students in anatomyphysiology were not benefiting from the standard physiology laboratory instruction. Indeed, several questions arose concerning the value of many of the typical laboratory setups. Criticism could range from cost, failure to show expected results, the need for personnel to run such labs, and the use of live animals.
Such is the case here at The Albany College of Pharmacy (A.C.P.). Costs of equipment, animals, and personnel have outstripped our ability to continue typical physiology labs. The average class size at A.C.P. is around 125. Our program in pharmacy takes five years to earn a B.S. in pharmacy.
Cost cutting by utilizing teaching assistants or graduate students is not possible, as we have no such students. Additionally, as our programs in research have expanded, there has been a reduction in teaching-lab facilities, which has necessitated doubling assigned students to each remaining teaching lab.
The cost of purchasing and maintaining physiology equipment is certainly a major argument for alternative approaches.
Although some manufacturers of physiology equipment offer simpler and less costly products, these often do not meet certain requirements in the lab and usually are of only single function.
Some colleges, including medical schools, have reduced expenses by resorting to demonstrations. Because the students are permitted only to observe, the learning process is hindered. Also available, in a limited selection, are video tapes that can be used to illustrate a physiological process. However, again, the student only observes.
It must be stated here that the pharmacy student's educational goals are not primarily focused on "hands on" activity of manipulating scientific machinery or handling living organisms. Because of this, our students may not require such experiences. Therefore, we may also question the value of such standard labs when the complex procedu res and equipment may distract the students from essential objectives of the topic. Our workshop approach addresses several of these questions and problems. Most students appear willing to participate in this group effort, and laggards find out soon that their grades will reflect any lack of participation, because they fail to perform as well on the tests. (1989) or new workshops (1993), based on the x2 test of homogeneity (P = 0.073).
were using the new workshop approach. Applying the x2 test of homogeneity, P = 0.073.
Student opinion was also solicited.
At the end of the spring term a questionnaire was circulated to the anatomy-physiology class, asking the students to evaluate the overall course and how well the workshops met various of our educational objectives.
The five questions that focused specifically on how students felt about the workshops were: I) Did Figure 2 shows that 90% of the students agreed with the statement that workshops helped in the understanding and learning of essentials in anatomy and physiology. Figure 3 shows that 87% of the students agreed with the statement that workshops helped clarify lecture material. explaining functions and interactions of the body. Figure 5 shows that 85% of the students agreed with the statement that workshops improved scores in tests and quizzes. Figure 6 shows that 82% of the students agreed with the statement that workshops were a likeable experience. with the anatomy-physiology students throughout the year, we were encouraged by the improvement in the willingness of the students to work together as a team to complete the workshop exercise. Also, as the course continued, those students who initially were reluctant to express their opinions about solutions to workshop questions were finally able to add their views to the group. At least as important, the majority of the students viewed the workshops as a likeable experience. 
I N N 0 V A T I 0 N S A N D I D E A S
Our prediction is that this approach could be applied to any science course for health care professionals, with an improvement in the expected performance of many students.
In the face of evidence that there is no longer enough time to present all of the mass of scientific material, the alternative is to encourage students to be more able and self-reliant in completing any gaps that might be present in their scheme of information.
By guiding and encouraging students in their use of the workshop method, serious gaps in their information and understanding can be easily filled. 
